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CHAPTER I 
THE PROBLEM, JUSTIFICATION I SCOPE 
statement of the problem.- The purpose of this study is to attempt 
to determine the effects of different types of leadership upon student 
learning in freshman orientation classes at Boston University School of 
Education. _ 
Justification.-- In order to facilitate and stimulate student 
learning, educational institutions have emphasized within their program 
of required studies, courses pertaining to methods of teaching subject 
matter. These method courses have aided teachers in presenting course 
content material in a more interesting manner, in developing greater 
student interest, and increased student participation. However, m.any 
teachers still use the traditional lecture method, aimed at the retention 
of facts, rather than being concerned with the situation in which 
learning is accomplished. Method course organization is discussed by 
ll 
Kilpatrick who points ou:b t 
11 The narrow problem of methods is concerned solely with the 
subject to be taught and how best to manage that restricted type of 
teaching. The broad problem of methods is concerned with the many 
values at stake--subject matter values, attitudes, and character 
being built, effects in democratic living, camnmnity values and all 
other matter inherent in the practical situation. 11 
The preceding discussion of methods implies a broad basic concept 
1/William Kilpatrick, PhilosophY of Education, The MacMillian Co., 
New York, 1951, P• 285. 
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in 'Which the student becomes an active participant instead of a passive 
learner. To further substantiate this statement, Briggs and Justnum 
"Jj 
advance the following theory: 
"The new education theory believes that . youth should be made 
intelligent about their own education, that they should participate 
in formulating or at least in understanding and approVing its 
objectives, and that in school they should be so taught that they 
become progressively more able and more desirous of carrying on 
along the same line, of becoming more independently self-directive 
when the compulsions of school have ceased. 11 
If' we accept these views, as well as the statement that the general 
function of education is the development of competent students as future 
citizens, then the leadership which is most conducive to this end 
should be investigated. 
Therefore, it would be justifiable to attempt to measure the ways 
in which the total learning situation and teaching procedures influence 
the learning process. The purpose of this study is two-fold: to determine 
if learning will result with a :miirlmum of teacher planning and direction 
when there is student interest, motivation, and participation; and to 
investigate the possible effects of different types of leadership on 
learning. 
Scope.- At the beginning of the academic year, before classes were 
formally held, the entire freshman class at the School of Education was 
divided into five separate groups according to their ages, sex, area of 
ma.j or study and intellectual capacity as measured by their performance 
on the otis-Quick Scoring Mental Ability Test, which was administered 
·i/Thomas Briggs and Joseph Justman, Improving Instruction Through 
Supervision, The MacMillian Co., New York, 1952, P• 288. 
dur:ing the first few days of Freshman Orientation Week. This study is 
concerned with three of these five groups. The three groups were 
subdivided into six sections. The groups themselves can be considered 
internally heterogeneous on the basis of mixed ages, sexes, areas of 
major study and intelligence quotients. The sections can be considered 
homogeneous whereas they were uniforzn:cy- distributed according to the 
same criteria. 
The size of the sections ranged from fifteen to twenty students, 
the ages from sixteen to thirty-eight, and the intelligence quotients 
from a score of eighty-five to one of one hundred and thirty-one. 
Table 1 presents a more comprehensive description of the composition of 
the groups and sections. 
TaPiB-"-1. Composition of Groups and Sections According to 
Age., Sex, Intelligence Quotients and Types of Leadership 
3 
.----------:---------,-----,..--------,------------r-----
Group A Group B Group C 
Composition !Leader-Centered student- Consultant Totals 
Data Centered 
1:... 2 1 2 1 2 
(1) (2) (3) _(4J _{51 m J.JJ i8J 
Number of males 11 11 12 12 9 8 63 
Number of female~: 7 8 8 6 6 8 43 
Mean age 20.5 19.8 19.2 18.8 19.5 19.4 19.9 
Mean intelligence 109.7 111.9 no.o 109.4 ll3.3 lll.4 110.4 
quotient 
Each section met in the orientation course, Personal Adjustment., 
once a week during the first semester for one hour and forty minutes. 
There were two instructors who took part in this exper:iment. One 
instructor, a .full t:ime professor, with IIIIlCh experience in this 
4 
variation of teacher role; and the other a teaching fellow who has had 
less experience in the variation of teacher role. Each instructor 
emplqyed the same leadership teaching techniques in his respective groups. 
Type of leadership.- There were three types of leadership used in this 
study: Leader-Centered, Student-Centered and Consultant. 
(1) Leader-Centered.- As defined for this study, Leader-Centered 
means that type of leadership in which the instructor is domineering, the 
material is presented by a formalized lecture method, and the students • 
opportunity to participate is restricted and not solicited. 
( 2) Student-Centered.- As defined for this study 1 student-Centered 
means that type of leadership in which the instructor is a part of the 
class structure, and encourages and solicits active participation of 
students in the class meetings. The discussions are kept within 
reasonable limits and general understandings are arrived at by wa:y of 
contributions of both the instructor and the students. 
(3) Consultant.- As defined for this study, Consultant means that 
the leader assumes a subordinate role, students dominat~ the class 
sessions and frequently lead the discussions into channels of their own 
choice. n:te classroom is free and the instructor is present to answer 
questions and to reflect the group feelings. 
Definition of terms.- '!he following terms are defined in order to aid 
the reader in understanding the procedures and terminology used in this 
thesis. 
(1) Leader- a member of the School of Education faculty who 
participated in the role of a (a) Leader-Centered leader, (b) Student-
Centered leader, and (c) a Consultant leader, according to the group in 
which he was instructing. 
5 
(2) Learning- the changes, academic, social, and personal, that 
evolved from the teaching procedures and leadership used in this study. 
(3) Observer- a master's degree candidate and writer of this study 
who enacted as the observer during the section meetings. For the purpose 
of this study the original observation data has been combined in order 
to be more meaningful and compact to the reader. 
(4) Discussion forms-- each week topics for discussion were 
distributed in printed form to the students in the Consultant sections. 
The forms listed possible topics for discussion, the final choice being 
made by the group. The items for discussion were adapted from the text 
'Y 
by Bernard, which was used as the basic reference for the course. 
(See Appendix) 
(5) Evaluation forms-- two types of mimeographed forms were given to 
all students who responded anonymously to the numerous items. One of the 
forms was concerned with the student's interpretation of the type of 
leadership to which he had been subjected; the second was concerned with 
student attitudes. The tabulations and their significance will be 
discussed later in this study. (See Appendix) 
(6) EKaminations- each group was given the same examination 
regardless of' the type of leadership. The results have been statistically 
treated and are the core for measuring the effect of leadership upon the 
learning process. (See Appendix) 
jJHarold Bernard, Toward Better Personal Adjustment~ McGraw-Hill Book Co., 
Inc., New York, 19Sl. 
6 
Recapitualtion.- In this study an attempt has been made to use certain 
instruments which may be helpful in determining the effects on learning 
by the leaderhip role of the instructor. The question of the influence 
of the teacher's method of instructing is a controversial one. It is 
hoped that the results found in this study may contribute in some way 
and be of some use to those interested in turth~ring education and the 
teaching-l earning procedures. 
CHAPTER II 
REVIEW OF PREVIOUS RESEARCH 
The effects of autocratic, democratic or laissez-faire leadership 
upon classroom atmospheres, upon gt"OUp relationships, and upon the 
interrelationships between leader behavior and gt"OUp . climate have been 
frequently explored in recent years. It has bean generally concluded 
that when an informal discussion atmosphere prevails within any given 
group, there is more response and production of ideas than in other 
atmospheres. 
Most studies have been limited in their measurement of learning by 
the use of tests and examination results, and have concentrated on the 
observations of methodology and gt"oup behavior. In many of these studies 
there has been frequent mention that when there is group interaction 
there is growth, a cooperative and understanding feeling among all, and 
greater Opportunities for learning. Since learning involves the exchange 
of ideas and the cultivation of the ability to work and think with others, 
it seems appropriate to examine various studies which have investigated 
the effects of these learning atmospheres. y 
Research of group behavior.- Miel and Associates noted from 
their studies conducted at the Horace Mann-Lincoln Institute of School 
Experimentation, that the autocratic and the laissez-faire leadership 
!/Alice Miel and Associates, Cooperative Procedures in Learning, 
The Colonial Press, Inc., Clinton, Mass., 1952. 
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were not conducive toward pupil learning and planning. The formal 
teaching technique provided less opportunity for personal and social 
growth for the students and the teacher. The authors stated that knowledge 
is of little value when it is unrelated to action, and that in properly 
operated groups there is no separation of leadership from the group. It 
was further found that when the classroom situations were structured by 
the above-mentioned cooperative procedures, the teaching and learning of 
skills and teaching in general was improved. 
Another study which involved group functioning has been described rr,r 
!I 
Gold, who found that when there was understanding of the individual rr,r 
the teacher there was greater cooperation and learning between both. He 
has called attention to the fact that social adjustment is a part of every 
learning atmosphere. Changes in the school plant and the schoolroom 
structure wer.e aids in extending opportunities for teacher-pupil and 
pupil-pupil communication in his study. 
y 
This idea of shared leadership has been discussed by Appell, 
'jj w 21 
Lippitt, Hopkins, and Cantor, who feel that a leader should be 
"JJ Milton J. Gold, 11 Group Process and the Curriculum", Fducational. 
Leadership,Vol. 9, No. 4, Jannar,y 1952, p. 230-34. 
?J Erwin Appell, 11 Leadership is a Function of the Group", Clearing House, 
Vol. 27, No.4, December 1952, P• 224-26. - -
2f Ronald Lippitt, Training in Comnnmity Relations, Harper and Brothers, 
New York, 1949. . · -
11/ Thomas Hopkins, Interaction-The Democratic Process-,D. c. Heath and Co., 
Boston., Mass., 1941. - · -
2J Nathaniel Cantor, ~iCYs of Learning, Foster and Stewart Publishing 
Co., Buffalo, New York;i96 
indistinguishable from the group. Cantor has stated that when the 
learning is not shared and the responsibility of both the teacher and 
the pupil, the• whatever is learned will be forced and negative. He has 
defined autocratic and leader-centered to be synonomous with authority 
and until a student is provided with opportunities to evaluate his awn 
strengths, weaknesses and feelings, the atmosphere is authoritarian. y 
Brookover placed emphasis in his study upon the human aspect of 
teaching. Whereas personalities are developed from the interaction with 
9 
others, he found in his research, that teacher-pupil learning situations 
were effected to a great extent by this process and had to be considered 
at all times, if teaching and learning was to be effective. y 
Turney conducted a study to determine the affects of factors other 
than intelligence on the success one made in high school. He noted that 
many students achieved grades higher than what their intelligence score 
had indicated their capacity to achieve. On the basis of his findings 
he has pointed out, that if a student was motivated to learn, he equaled 
or surpassed those students 'With a higher intelligence score, but who 
lacked motivation. The results of this study imply that intelligence 
is only one factor to be considered when learning is evaluated, and is 
substantiated by-"the premise that learning is essentially personal 
and must result from self-motivation and Will eventuate in self-
!J'Wilbur Brookover, "Person-Person Interactions Between Teacher and 
Pupils and Teaching Effectiveness", Journal of Educational Research, 
Vol. 34, No. 4, December 1940, p.272-87. 
y Austin H. Turney, Factors other than Intelligence that Affect Success in 
High School, The University of Minnesota Press, Mimleapolis, 1930. 
!I 
direction." 
10 
_: v 
. -t~leney stated that the group discussion method of teaching 
res\llted in a higher lmowledge of subject matter and factual lmowledge 
when compared with the traditional and recitation methods of teaching. 
. y 
A similar finding was made by Perkins in a study of teaching techniques, 
'Where the leader-centered groups were more dependent upon the leader for 
direction and the discussions were more subjective and self-involved. 
1/ 
· :Edmiston and Braddock studied three different classes and noted 
that the amount · of attention from students varied with different 
teaching procedures. When the students dominated the lectures, the 
demonstrations, and the laboratory experiments, the attention was three 
times greater than when the teacher directed all the activities. These 
conclusions indicated that learning was advanced to a greater extent when 
the student was acti ve13' involved. Ot:.her studies have been made in the 
v §! 
evaluati.on of specific subject matter courses by Thorndike, Johnson, 
i/Nathaniel Cantor, The Teaching-Learning Process, The Dryden Press, 
New York, 1953, P• ix. · 
g/Leslie D. Zeleney, "EbcperimentaJ. Appraisal of a G:roup Learning Plan 11 , 
Journal of Educational Research, Vol. 3t~, No.1, September 1940, p. 37 ... 42. 
J/Hugh V. Perkins, 11Cl:imate Influences Group Learning 11 , Journal of 
Educational Research, Vol. 45, No. 2, October 1951, p. 11$=19. 
WR.W. Edmiston and R.VV. Braddock, "A Study of the Ef'fects of· Various 
Teaching Procedures upon Observed Group Attention in the Secondary 
School11 ,Journal of Educational Psychology, Vol. 32, No. 9, Decembe;, 
J.9L:l, P• 665-72. 
2/E.D. 'Jllarndike, "Improving the .Ability to Read", Teacher College 
Record, Vol. 36, 1934, P• 124-44. 
§/P.o. Johnson, 11A Comparison of the Lectur~Dem.onstration and 
Individual Ex:perimentation Methods of Teaching High School Biology", 
Journal of Educational Research, Vol. 18, 1928, p.l03-ll. 
ll 
and Tucker, their general feelings were that when a pupil was actively 
invplved in understanding the educative procedures used, and received 
m~re cooperation and support from the teacher, his learning was greater. 
The leadership used by the teacher was guidance rather than direction. y 
The · role of the teacher is defined by Baxter as no longer being the 
channel through which mere information flows, but being responsible for 
·planning experiences which will be educative in many ways. 
. . v 
· Wrightstone conducted two studies and has noted the differences 
of classes taught by the traditional lecture method and the newer or 
experimental method. The experimental school instruction increased the 
student's efficiency in subject matter and developed more desirable 
personali ty traits in him, than did instruction of the traditional school. 
1±1 
A study by Faw was conducted at Lewis and Clark College in a 
- general psychology class, on the effects of various discussion methods. 
The entire class met for the lecture periods and divided into three 
smaller groups for the purpose of general discussion. These groups were 
led by a student-centered leader, a leader-centered leader and the 
alternate use of both leaders in the third. The three groups were 
!/G.E. Tucker, ".An Evaluation of Remedial Teaching in Algebra", 
Educational Trerds, Vol. I, 1932, P• 29-33. . . 
g/Bernice Baxter, Teacher-Pupil Relationships, The Ma.cMillian Co., 
New York, 1948. . 
2J J. W. Wright stone, Appraisal of Ex:per:i.mental High School Practices, 
Teachers College, Columbia University, New York, 1936. 
Appra.isal of Nevrer Elementary School. Practices., 
Teachers College., Col.umbia Uri:tversity, New York, 1938. 
l:v'Volney Faw, "A Psychotherapeutic Method of Teach:Lng Psychology", 
The American Psychologist, Vol. h, No. 4, April 1949, P• 1D4-o9. -
12 
compared as to the results . on the three examinations, the total number of 
comments made per person, and the attitudes expressed by the students 
toward the course~ The student-centered group had the higher mean score 
on all three examinations, the greater number of statements made per 
person, and the attitude that more responsibility was placed upon the 
student qy this discussion method. In conclusion, Faw stated that there 
was more participation of a personalized nature when the group was 
organized along psychotherapeutic lines. The results of this study 
indicated that the intellectual growth of students in the student-
centered group profited by this type of relationship. y . 
Gross investigated the validity of the non-directive method of 
teaching and found that by this method students gained greater self-
insight. He pointed out that some students failed to shaw significant 
improvement, but that all students were more encouraged to develop 
self•insight by this type of teaching as opposed to other methods. y 
Wispe revealed that the results of a study of a social relations 
class taught by th~ directed and student-centered techniques, showed no 
clear-cut superiority in learning. The student-centered atmosphere was 
more permissive, more interesting, humorous and more enjoyable. The 
directed sessions were more formal and offered more factual information 
and the majority of students preferred the directed leadership because 
!/Llewell,yn Gross, "An Ex:perimental Study of the Validity o:f the Non-
Directive Method of :Teaching", Journal of Psychology, Vol 26, 1948, 
p. 243-48. 
YLauren Wispe, "Evaluating Section Teaching Methods in the Introductory 
Course", Journal of Educational Research, Vol. 4.5, No. 3, November 19.51, 
·p. 16].,.,.8,5. 
13 
the structure was more clear]$ defined and aided in the preparation for 
the examjnations. Although there was no superior learning 'Which could be 
attributed to either of these teclmiques, it was found that the poorer 
students did gain f'rom the directive method to a greater degree. 
. y 
In a social studies class Rehage noted that the teacher-directed 
and pupil-teacher planned groups showed no significant difference in the 
amount of subject matter learned. The pupil-teacher group did as well on 
the exa.m:ina.tions and had greater interest and cooperation among the 
students than in the teacher-directed group. 
?J 
Lippitt, who made a study of the social factors which are involved 
under a democratic and an authoritarian leadership, found that in the 
democratic group there were more changes, greater interpersonal 
relationships and communication. However, in the authoritarian group 
there were no noticeable changes in the relationship of the class to the 
teacher. 
!/Kenneth Rehage, "A Comparison of Pupil-Teacher Planning and Teacher-
Directed Procedures in an Eighth Grade Social Studies Class", Journal 
of Educational Research, Vol. h5, No. 2, October 19.51, P• lli-lS• 
y'Ronald Lippitt, 11An ~erimental Study of the Effects of Democratic 
and Authoritarian Group Atmosphere 11 , University of Iowa studies, Vol. 16, 
! ' ' 
No. 3, P• 4.5-193. 
CHAPrER III 
RESEARCH PROCEDURES AND TECHNIQUES 
A. Securing the Data 
Composition of the groups.- The three groups used in this 
experimental study were composed of one hundred and six students !'rom the 
freshman class at Boston University School of Education. The groups were 
selected according to age, sex, intelligence quotient and are4of major 
study. The types of leadership and campoeition of the groups have been 
described in Table 1, page 3. 
(1) Group A.- There were thirty-seven students in this group under 
a Leader-Centered instructor. The entire class period was dominated by 
the instructor who did not solicit or encourage student participation. 
~ere were some spontaneous statements made by the students, but these 
were not followed up nor opened for group discussion by the leader. The 
climate of the group varied, but in general there was restlessness, 
inattentiveness and continuous conversations during the class period • 
. 
It was frequently necessary for the leader to request attention. Outside 
reading, written assigrnnents and attendanc~taking were parts of this 
dominated learning situation. 
(2) Group B.- There were thirty-eight students in this group who 
met with a Student-Centered instructor. During the class meetings, the 
students and the instructor usually sat in a semi-circle, the leader 
-14-
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initiated the topic for discussion, and he solicited and encouraged 
class participation. VJhen the discussions tended to deviate to any great 
extent from the main thought, the leader would swmnarize student 
statements and return to the originaJ. thought. There were evidences of 
interaction, acceptance of the contributions and permissiveness in this 
atmosphere. 
(3) Group C.- There were thirty-one students in this group who met 
with a Consultant leader. The students and the leader sat in a semi-circle 
or at a large table. The students controlled and operated the class 
procedures and the leader assumed a subordinate role. His participation 
was limited and was concerned with reflecting group feelings and 
answering questions directed to him. Leadership was assumed, usually, by 
one or two students Who used either the discussion forms or some personal 
experience to initiate the discussions. When the discussion ~y.ed 
beyond the scope of the :immediate topic, there was no attempt made by the 
leader to return it back to the original thought. The students in this 
group were debatable and relied upon their personal feelings and 
experiences to support their argu.ements. There was noticeable interaction 
and participation between the students and marked submissiveness by the 
leader. 
Discussion procedures.- The method of presenting the subject 
matter of the orientation course, Personal Adjustment,differed with 
each group. In the Leader-Centered atmosphere the opportunities for class 
discussion were limited and controlled by the leaderJ in the Student-
Centered atmosphere the discussion was shared by the students and the 
leader; am in the Consultant atmosphere the discussion was controlled 
by the students with limited participation from the leader. 
Examinations.-- Three objective examinations were administered to 
all the groups. The results of these have been treated statistically 
16 
in order to describe and to test for the significance of any differences 
which may appear. 
Evaluation instruments.- Each student was given two types of 
evaluation forms to be completed anonymously. The purpose of onv was to 
determine the attitudes of students within groups, 'While the other was to 
state the type of teaching method which had been used in his group. The 
scoring of attitudes was done by means of circling the extent to which 
they reacted to the numerous items: 1-a ~considerable extent, 2-a 
considerable extent, 3-a moderate extent, 4-a minor extent and 5-no 
extent. These have been separately compiled and will be used in this study 
to determ5~e the effectiveness and weaknesses of the teaching procedures 
applied, from the student 1 s point of vievr. 
Observer 1 s role.-- The observer attended as many sessions as was 
possible to note the student 1 s participation, the behavior of the group, 
and the leader 1 s performance. Usually she sat where all students could be 
seen, and yet not be distracting to them. The Observer's Record was used 
as an :instrument, devised with the aid o:f the leaders, to make notations 
of the consistency of the atmosphere, the leadership, and the extent o:f 
the discussions in the three groups. 
· : .. 
17 
B. Treatment of Data 
Anabrsis of examinations.-- The results of the three examinations 
given to the three groups were scored and plotted statistica.JJ.y. The 
individual mean scores and standard deviations have been computed and 
can be viewed in Table 2. 
Table 2. Mean Scores of the Examinations Taken 
by the Groups in this Study 
---
---- -- ------
Measurement Group A Group B 
_(1) (2) (3) 
-
EKa.mina.t ion #1 59.9 61.2 
Examinat ion #2 50.1 52.6 
Examinat ion #3 66.7 63.7 
TotaJ.s •••• 58.9 59.1 
standard deviations 2.55 2.52 
Group C 
(}i) 
59.0 
55.2 
65.3 
59.8 
2.95 
Upon examination of the figures listed above in Table 2, it will 
be noted that there was no difference in the superiority of any one 
group and tlms it can be concluded that no one teaching method was a.rry 
more or any less effective than another. The students in Group B, 'Who 
experienced Student-Centered leadership, scored the highest on the first 
examination; Group C consisting of students 'Who met with a Consultant 
leader scored highest on the second examination; and Group A attended 
by studems 11ho experienced Leader-Centered leadership had the highest 
score on the third examination. The totaL .mean score was figured on the 
three examinations and Group c, the Consultant led group, had a slightly 
higher score. By inspection it can be seen that the differences between 
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the final scores is not significant. However the critical ratios were 
computed to test the .o5 level of significance. A comparison of the 
total means of the eXaminations was made between the groups. Table 3 
shows the differences, the standard error of differences and the critical 
ratios between the Leader-Centered and the Student-Centered groups; the 
Consultant and the Student-Centered groups; and the Leader-Centered and 
the Consultant groups. These measurements were used to test the critical 
ratios against the null hypothesis that there was no true difference 
between t he examination means of the three groups. Whereas these were 
below the .o5 level o:r significance, it can be concluded that there was 
no difference between the three groups, and that the leadership used in 
the different groups had no effect on the amount of subject matter 
learned in preparation for the examinations. 
Table 3. Treatment and Ccmparison of the Examination 
Means Between Groups 
r-- -- -------- - -
-----------
-- --- --
Statistical Data Comparison of Groups A andB Band C A and C 
(1) 12) (~) (h) 
.. 
Differences between total 
means .20 .43 .40 
Standard erTor of differ-
ence .59 .67 .67 
Critical ratios .34 .64 .58 
Analysis of evaluation forms.- As mentioned there were two types 
of evaluation forms given to approximately fifty per cent of the 
students "Who participated in this study. One of these dealt with the 
student evaluation of the teach~ procedtures used in their respective 
groups. There _were two questions on this form. One asked the student to 
check the teaching procedures described in three separate paragraphs, 
which identified the technique followed in his group; and the second 
asked the student to indicate, in his awn words if none of the listed 
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teaching procedures were used, what type he felt had been used. To this 
last question there were no additional remarks made. Table 4 presents the 
final total of those who participated in the identification of the 
teaching procedures used in their groups. 
Table 4. Identification of the Teaching Procedures 
r--------------------------------------------------
Groups Identification of Teaching Procedures Leader-Centered Student-Centered Consultant 
(1) (2) (3) (hJ 
A Leader-Centered 3 24 
-
B Student-Centered 
-
10 9 
C Consultant 6 12 
-
Totals •••••••• 9 46 9 
The Leader-Centered and Consultant methods were selected by 
approximately fifteen per cent, and the Student-Centered method was 
selected by approximately seventy per cent, as being identified with the 
teaching procedures used in their groups. There are two possibilities for 
these results: one that the persona~ity of the leaders, regardless of the 
teaching technique which they used, was acceptable and over-shadowed any 
of the class procedures that were not to student liking; the second was 
that the subject matter was related to their own growth and realm of 
experience, and that the type of leadership used in presenting material 
had little effect on controlling or increasing their participation. It 
will be noted that there were no students, under the Leader-Centered 
t 
t 
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instructor, who felt that the class sessions were student dominated. The 
group who experienced Consultant leadership, made the same selection and 
one-third of the students in this group felt that the sessions were 
leader dominated. The group who met with a Student-Centered leader 
selected both the Student-Centered and Consultant teaching procedures 
as identified with the methods used in their meetings. The choices 
were almost equal and could be the result of the student's own feeling of 
the degree to which the leadership had been shared between the leader 
and students, or dominated by class members. The selection of the Student-
Centered teaching procedure by the majority of students as being the type 
used by their instructor, suggests that their familiarity with the subject 
matter, the personality of the leaders, the relationships with their 
classmates , :in and out of the classroom, and the degree to which the 
students fel t personally involved, had an effect on the acceptance or 
rejection of the various types of leadership. 
The second evaluation form was concerned with the differences of 
attitudes toward self and classmates' adjustment, toward teaching 
procedures and toward the leadership, and the extent that these were 
effected by the Ati.fferent types of leadership. Figures 1,2, and 3 
present the results of the extent to which the students in the U!ader-
Centered, Student-Centered and Consultant groups felt that the course in 
Personal Adjustment, had helped · then in their own ~ustment and that of 
their classmates. There was a great deal of similarity in the extent to 
Which the three groups felt that the course and leadership had effected 
their own and classmates 1 adjustment. All three groups felt that "their 
Figure 1. The Erlent to which Group A felt that the 
Course had Effected Self and Classmates' 
Adjustment 
r---
- ----- --- ----- ---- -----
Extent of the Effect 
Questions asked Group A Very Consid- Mod- Minor 
Leader-Centered Con- erable erate 
Leadership sider-
able 
....__ : . 
(1) (2) (3) (4) (5) 
1; ~fec}ed your philosophy li e. 
-
3 9 8 
2. Affected your classmates' 
philosophy of l ife. 
-
1 12 8 
3. You are well intergrated 
and goal wise. 2 11 11 3 4. Your classmates are well 
intergrated and goal wise 
- 9 11 4 5. You have received a bette 
understanding of your own 
behavior. 2 11 6 6 
6. Your classmates have re-
ceived a better under-
standing of their own 
behavior. 1 9 6 6 
7. Has influenced your 
emotional control. 1 1 11 6 
B. Has influenced your class 
mates' emotional control. 
-
2 9 8 
9. Has aided you in making 
the adjustment in college 
life. 3 6 8 6 
10. Have aided your classmatef 
_ in making the adjustment 
in college life. 2 4 7 7 
11. Has favorably influenced 
your study habits. 2 3 7 9 
12. Has c ontributed to your 
understanding of your · 
personality. 4 8 4 7 
13. Has contributed to your 
capacity to .. gccept the 
personality traits and 
characteristics of your 
friends. 2 7 10 6 
21 
No 
(6) 
7 
3 
-
-
2 
2 
8 
5 
4 
4 
6 
4 
2 
Figure 2. The Ert.ent to which Group B felt that the 
Course had Effected Self and Classmates' 
Adjustment. 
-· --- -- --- --
Extent of the Effect 
Questions asked Group B Very Consid- Mod- Minor 
Student-Centered Con- erable erate 
Leadership aider-
able 
(1) _(2) (3) (h) m 
l.Affected your philosophy 
of life. 1 2 9 5 
2.Affected your classmates' 
philos~ of life. - 1 2 9 7 
3. You are well intergrated 
and goal wise. 1 6 15 5 
4. Your classmates are well 
intergrated and goal wise. 3 2 13 h 
5.You have received a better 
understanding of your own 
behavior. 3 4 6 4 
6.Your classmates have re-
ceived a better under-
standing of their awn 
behavior. 2 1 9 6 
7.Has influenced your 
emotional control. 1 5 4 4 
B.Has influenced your class-
mates' emotional control. 1 4 6 4 
9 .Have aided you in making 
the adjustment in college 
life. 
-
7 5 6 
lO.Have aided yc:ror classmates 
in making the adjustment 
in college life. 1 4 4 8 
ll.Has favorably influenced 
your study habits. 4 6 5 2 
12. Has contributed to your 
understanding of yc:ror 
personality. 3 7 5 3 
13.Has contributed to your 
capacity to accept the 
personality traits and 
characteristics of your 
:friends. h 7 1 3 
2~ 
No 
(6) 
2 
-
2 
-
2 
1 
4 
4 
1 
2 
2 
~ 
4 
/ 
Figure 3. The Ex:tent to which GC'oup C felt that the 
Course had Effected Self and Classmates' 
.Adjustment. 
~--- --- --
Ex:tent of the Effect 
Questions asked Group C Very Consid- Mod- Minor 
Consultant Leadership Con- erable erate 
aider-
able 
(1) 121 _(3} u~J t5) 
l.Ufeeted your philosophy 
of life. 
-
2 8 6 
2.Affected your classmates' 
philosophy of life. -
-
3 7 7 
3. You are well intergrated 
and goal wise. 
-
8 6 h 
h. Your classmates are well 
intergrated and goal wise. 
-
6 9 h 
5.You have received a better 
understanding of your own 
behavior. 5 8 5 1 
6.Your classmates have re-
ceived a better under-
standing of their own 
behavior 2 4 10 3 
7 .Has influenced your 
emotional control 
-
2 8 9 
B.Has influenced your class-
mates' emotional control. 
-
1 12 6 
9 • Have aided you ·m ·Jnaking 
the adjustment in college 
life. 1 5 5 6 
lO.Have aided your classmates 
in making the adjustment 
in college life. 
-
2 9 5 
ll.Has favorably influenced 
your study habits. 
-
3 6 9 
12.Has contributed to your 
understanclillg of your 
personality. 
-
4 7 7 
13.Has contributed to your 
capacity to accept the 
personality traits and 
characteristics of your 
friends. 3 6 5 3 
23 
---
No 
ill 
3 
2 
1 
-
-
-
-
-
2 
3 
1 
1 
2 
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philosophy of life", "that their classmates were well intergrated and 
goal wise", and that 11 the sessions had influenced their classmates r 
emotional control", to a moderate extent.They responded that as individuals 
"they were well inter grated and goal wise 11 to a considerable extent. It is 
-
evident that more students who experienced Leader-Centered and Student-
Centered leadership indicated that the class sessions had been helpful 
to a~ considerable extent than those students who met under a 
Consultant leader. 'Ihese results indicate the possibility that l'lhen a 
leader assumes a subordinate role, the domination by the students is 
less effective than in groups where the presence of the leader is felt 
and recogni zed. On the other end of the scoring form more students in the 
Leader-Centered and Student-Centered atmospheres expressed that their 
feelings were effected to ~ extent than did the students in the 
Consultant groups. The results of this comparison would seem to further 
indicate that although leadership is desirable, that when students' 
participation is limited or shared, the reaction to the control is 
more negativelY expressed. 
Figures 4, 5, and 6 present the attitudes of the three groups in 
their evaluation toward the teaching procedures used in their groups. 
Figure L~ d'WI.Cribes the results of the students in Group A, who were 
under a Leader-Centered instructor. The majority of students felt that 
their participation was effected to a moderate extent.The domination by 
the leader was shown by the !!£. extent feeling on the following questions: 
11 you revealed any personal experiences", ~~you were too personal in your 
discussions" and 11 your classmates were too personal in their discussions". 
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The attitude toward the ·written assignments was more positive than 
negative whereas there were more students who felt that they were of . 
value. It is evident from these responses that the technique$ used by 
the leader in the Leader-Centered atmosphere were not reacted to 
negatively as one might have expected, and that the authoritarian 
leadership is more a degree of acceptance of the type of leadership 
rather than the teaching methods emplqyed. 
Figure h. The Extent to which Group A felt that the Course 
had Effected Their Attitudes Toward Class Procedures 
----------------------------------------------------------------------
Enent of the Effect 
Questions asked Group A Very Consid- Mod- Minor No 
Leader-Centered Con- erable erate 
Leadersl:lip sider-
able 
(1) _(2} (3) (4) (5) (6) 
.-
1. You participated in class 2 2 lh 1 2 
2. Your classmates partici-
pated in class. 2 8 13 3 -
3. You revealed any personal 
experiences. 1 3 h 8 11 
4. Your classmates revealed 
any personal experiences. 
-
2 12 10 1 
5. Your contributions were 
accepted. 3 8 11 3 -
6. Your classmates' contri-
butions were accepted. h 8 11 3 -
7. You were too personal in 
your discussions. 1 1 1 5 19 
8. Your classmates were too 
personal in their dis-
6 6 12 cuss ions. 1 -
9. The quizzes were o:f value 1 1 1 10 8 
10. A "no credit" course dis-
0ourages your efforts. 1 1 1 5 1 
n. Written assignments 5 were of value. 3 10 1 2 
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figure 5. The Extent to which Group B felt that the Course 
had Effected Their Attitudes Toward Class Procedures 
~------------------------------------------------------- -- - --Ex:tent of the Effect 
Questions asked Group B Very Consid- Mod- Minor No 
student-Centered Con- erable erate 
Leadership sider-
1---- (JJ able ~CiY (3) O.d (5) (6) 
l~ You participated in class. 1 3 10 5 -
2. Your classmates partici-
pated in class. 
-
2 14 2 1 
3. You revealed any personal 
experiences. 2 2 6 5 4 
4. Your classmates revealed 
any personal experiences. 2 3 8 6 -
s. Your contributions were 
accepted. 4 4 9 1 l 
6. Your classmates' contri-
butions were accepted. 4 3 9 2 1 
7. You were too personal in 
your discussions. 2 1 1 5 10 
B. Your classmates were too 
personal in their discuss-
ions. 1 1 2 10 5 
9~ The quizzes were of value. 2 2 3 8 4 
10. A llJiG credit" course dis-
courages your efforts. 4 1 2 6 6 
Figure 5 presents the results of the students in Group B who met 
with a Student-Centered leader. The questions which were aimed at the 
extent of personal discussions were rated to a minor and !!,q_ extent vrhich 
suggests that when leadership is shared, students do not tend to dominate 
the discussion periods with their own personal opinions and experiences. 
In general the majority of students felt that their participation and 
contributions were effected to a moderate ~ent. There was less 
differences on the range of responses in this group as compared to the 
others. It seems reasonable that when neither the leader nor the students 
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assumed control of the class meetings that the responses would tend 
to be a moderate extent, as an indication of the sharing of the . 
responsib~ity between the students and the leader. More students felt 
to a minor and g£ extent that the discussions involved a feeling of 
- - . 
be:Ulg "too personal" by themselves or by their classmates. The fact that 
the leader in this group did not permit the discussions to stray too 
far from the main topic is a probable reason for this response. 
Figure 6. The &tent to which Group C felt that the Course 
had Effected Their Attitudes Toward Class Procedures 
------------------------------------------------------------------------
The Extwnt of the Effect 
- --Questions asked Group C Very Consid- MOd- Minor No 
Consultant Leadership Con- arable erate 
aider-
able 
(1) c2r-· (3) (4) (5) lli 
1~ You participated in · class, 3 5 5 3 3 
2. Your classmates partici-
pated in class. 
-
9 9 1 -
3. You revealed any personal 
4 5 5 ex:perienc es. 1 h 
4. Your classmates revealed· 
any personal experiences. 3 6 4 6 -
5. Your contributions were 
accepted. 2 .3 9 3 2 
6. Your classmates' contri-
butions were accepted. ~ 7 9 1 -
7. You were too personal in 8 your discussions. 
-
1 1 9 
8. Your classmates were too 
personal in their dis-
1 h 11 3 cussions. 
-
9~ The quizzes wer~ of value. 1 - 3 9 6 
10. A "no credit" course dis-
4 courages your efforts. 6 5 2 2 
The results of the attitudes toward class procedures for Gr~p 0 
who met with a Consultant leader, are described above in Figure 6. 
The responses made by these students varied to some extent in their 
evaluation of the effect the course had on their attitudes. The spread 
of scores toward the upper extent, 6onsiderable and moderate extent, of 
the rating scale indicates that the students felt that the procedures 
were favorable, that the participat~on and the contributions expressed 
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by themselves and their classmates were well accepted. There was less 
evidence that they felt J that their discussions were "too personal 11 which 
suggests that most students were interested and that the discussions were 
informative. There is another possibility for the feeling expressed that 
the students and classmates were "too personal" to a minor and !!£ extent: 
that when the students control the learning situation the procedure is 
more similar to the process of conversation and the discussion is 
considered from an objective point of view rather than a subjective 
point of view. The exchanging of ideas among s:tudents in this type of 
atmosphere appears to promote better relationships with one another. 
Figures h, 5, and 6 have shown the effects and the variation of 
student att-itudes in the three groups. The Leader-Centered and the 
Student-Centered atmospheres seem to be evaluated more alike by the 
students. The extent of the majority of student's attitudes can be 
classified as being effected to a moderate extent. However, in the 
Consultant atmosphere the students seem to vary from the upper extreme 
to the lower extreme on the scoring scale. There is the possibility 
that when the leader is submissive and less involved the students 
will not be able to define the catergories as consistentzy due to the 
changing student control. 
I 
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On the quest i ons: "the quizzes were of value", and "a no credit" 
course discourages your efforts," the three gr oups responded with like 
feelings. The majority of students in all three groups felt that "the 
quizzes were of value" to a minor extent. The students in the Leader-
Centered and Consultant atmospheres expressed that "a"no credit" course 
discourages interest" to a considerable extent while those under the 
Student-Centered leader t ended to be less concerned and f elt that it 
had a ~ ~ ~ extent effect on their efforts. This evaluation 
suggest s that when class participation and organization is t he shared 
responsibility bet ween the leader and the students, the pressure for 
recognition by r~~ard is not as essential as when the dominat ion is 
forced by t he leader or under the control of the students. 
The final section of this evaluation f orm was concerned ~~th 
attitudes t oward the instructor. FigLITe 7 presents t he results of the 
attitudes of the students who were under a Leader-Centered instructor. 
Ther e were more students who felt that "the atmosphere was permissive," 
"that the leader dominated the class discussion" to !!£ extent, and"that 
fue l eader all m1ed class discussions to stray 11 to a moderate extent: 
It is evident that OToup A did not f eel that presence of a leader vrho 
used the more dominate and autocratic teach~ techniques. A similar 
conclusion that was made on page 25 on t he attitudes toward class 
procedures is indicated here: that the techniques used by the Leader-
Centered leader were not received negatively and that the authoritarian 
leadership is more the degree of acceptance of t he type of leadership 
r ather than the teaching methods. The leader was rated b.1 the students 
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who felt that he was "practical and realistic", 11 appreciated a sense of 
humor", "showed an underst~ding and open-mindness to class comments", 
displayed a sense of humor" to a considerable and veyconsiderable extent. 
The personality of the leader is seen here to be a factor that has been 
indirectly evaluated and it would seem from these results that his 
personality had influenced-the class atmosphere even more than the 
teaching procedure~ which he followed. 
Figure 7. The Elctent to which Group A felt that the Course had 
Effected Their Attitudes Toward the Instructor 
--- -- -----
- -- --
-- - ---- - --
Extent of the .l!if:&:lct 
Qte stions asked Group A very Consid- Mod- Minor No 
Leader-Centered Con- arable erate 
leadership sider-
able 
(1) (2) OJ Jhl ill J2l 
1. The classroom atmosphere 
was permissive. h 9 10 1 1 
2. The leader stimrulated you 
to do some thinking on yOUI 
own. 6 9 6 4 1 
3. The leader was idealisi tc 
and moralistic. · ~-5 5 4 6 6 
h. The leader dominated the 
classroom discussion. 
-
3 8 7 8 
5. The leader appreciated a 
5 3 sense of humor. 17 1 1 
6. The leader was practical 
h and realistic. 11 10 
-
2 
7. The leader showed an under-
standing and open-mindness 
to class comments. lh 9 1 1 1 
a. The leader allowed the 
discussions to stray from 
' 
the main topic under I 
discus~ione 3 6 11 8 4 
9. The leader displayed a 
sense of humor. 11 10 4 - 1 
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Figure 8. The Ex:tent to which Gr-oup B felt that the Course had 
Effected Their Attitudes Toward the Instructor. 
~-- -
Extent of the Effect 
Questions asked Group B Very Consid- Mod- Minor No 
student-Centered Leader- Consid- erable erate 
ship erable 
(1) (2) (3) \li} ~(~ (6) 
1. The classroom atmosphere 
was permissive. 3 3 7 4 
-
2. The leader st:ilnulated you 
to do some thinking on your 
own. 6 4 7 2 
-
3. The leader was idealistic 
and moralistic. 3 3 4 5 3 
4. The leader dominated the 
classroom discussion. 2 4 3 4 6 
5. The leader appreciated a 
sense of humor. 8 6 3 1 1 
6. The leader showed an under-
standing and open-mindness iiO 
class comments. 12 4 2 1 
-
7. The leader was practical 
and realistic. 5 8 4 2 
-B. The leader allowed the dis-
cussion to str~ from the 
main topic under discussion 1 5 7 5 1 
9. The leader displayed a 
sense of lmmor. 7 5 4 3 
-
Figure 8 presents the results of the feelings expressed by the 
students who experienced Student-Centered leadership. The majority of 
responses were catergorized under the headings of ; ,~ considerable, 
considerable and moderate extents ' . One-third of the students felt 
"that the leader dominated the classroom discussion11t c ·no extent, two-
thirds felt that the leader"showed an understanding and open-mindness 11to 
class connnents to a very considerable extent, and in general more 
students felt "the atmosphere was permissive~ "the leader was idealistic'' 
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and a part of the group atmosphere. The fact that there are no actual 
high scores made by this group suggests that when there is interaction 
and the leadership is shared, there will be a tendency for the results 
to be less definable. 
Figure 9. The Extent to Which Group C felt that the Course had 
Effected Their Attitudes Toward the Instructor. 
--- - --- - -- -- ---
Extent of the Effect 
Questions asked Group C Very Consid.- Mod- Minor No 
Consultant Leadership Consid- erable erate 
erable 
(1) (2) (3) (4) (5) (6) 
p_. The classroom atmosphere 
6 was permissive. 8 3 - 2 
2. The leader stimulated you tc 
do some thinking on your owr 7 7 4 1 
-~- The leader was idealistic and moralistic 3 5 5 3 2 
l.J .• The leader dominated the 
classroom discussion. 
- -
4 5 10 
5. The leader appreciated a 
6 sense of hUmor. 9 2 2 
-
6. The leader was practical 
and realistic. 10 3 4 2 -
~- The leader showed an under-standing and ope~ndness 
to class comment, 13 3 2 
-
1 
~. The leader allowed discuss-
ions to stray from the main 
topic under discussion. 6 5 6 1 1 
~- The leader displayed a sense 
of humor. 7 7 3 2 
-
The students in Gr-oup C who met with the Consultant leader 
expressed their attitudes which have been compiled in Figure 9. The 
outstanding fact that the leader accomplished the purpose of his role 
was shown that the majority of students felt "that he dominated the 
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class discussion" to a ~r and !!2. extent. His permissiveness and the 
statement "that he showed an understanding and open-m:indness to class 
comments" was evaluated to a very considerable and considerable extent, 
also ~onfirmed that his subordinate role was effective. Approximately 
two-thirds of the students in the Consultant group felt that 11 the 
leader stinmlated them to do acme thinking on their own" to a ~ 
considerable and considerable extent. As was stated in Chapter III 
the leader of this group participated when questions were directed 
toward him or by reflecting group feelings• Therefore, the extent of the 
students 1 evaluation that they did some thinking on their own was 
another indication that the leader was effective in employing the 
procedures that had been structured for this group. 
These evaluation forms have been of value to measure the objectives 
of the teaching procedures as were structured for the three groups, and 
to compare these with the students' reactions. The presence of the 
leader, as defined for this study, was felt by the majority of students 
as it was proposed. However, the reactions to the type of teaching 
procedures and attitudes in their entirety seemed to be more of 
acceptance and permissiveness. Individual growth and reactions of 
various students can be noted, therefore it is impossible to conclude 
that all students would benefit from one particular atmosphere, and one 
teaching procedure. From the two evaluation forms that were given to 
the students who were present at that time, it seEI!ls reasonable to conclude 
that students desire direction, but they want to feel a part of the entire 
learning situation. Therefore, from this study, the results suggest that 
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Student-Centered teaching procedures and atmosphere was more favorable 
and had the greatest effect upon the individual's and group's attitudes. 
Analysis of the observer's data. At the end of the class sessions, 
to which t he observer had attended, . the record sheets were checked and 
any additional comments were made. There were frequent meetings ¥rith 
the two instructors vmo particil)ated in this study to discuss class 
procedures and to relate and differences between their act ivit ies. The 
following summary of each gr oup at mosphere vras made from t he Cl:>server 1 s 
Records. 
(1) Leader-Cent ered - the instructor lectured to the group for the 
class period. He did not s olicit class participation and when a student 
would comment, vrit.hout recognition, he did not enc ourage further di scussion. 
The course mat erial was t aken from the text with a minimum personal 
experience of t he l eader used as supplement a.I"J material. The group 
was r estles s. There was constant undertone of conversation from the 
back of the r oom, although the f i rst f our rows were more attentive. 
(2) St udent-Center ed- the inst ruct or was recognized as the class 
leader. H13 usually instigated the t opic for discuss i on and then 
s olicited p a.rticipat ion from class members. The discussion was kept 
vdthin reasonable bounds, but further class ac t ion was encouraged. 
·The seating in a semi-circle added t o the class atmosphere and t he group 
seemed t o be a.ttentive at a~l times. The students, on the yffiole, were 
eager t o part i cipate and t here was a great deal of interaction among 
all present. 
(3) Consultant - the instructor as sumed a subordinate role. The 
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students dominated the class sessions and the classroom climate was 
extremely free and permissive. On occasion, the leader would come to 
class late, but his absence did not effect the class procedures. 
Leadership was usually assumed by one or two students who sometimes 
used the discussion forms or their personal experiences to start the 
discussion. If the past meeting's discussion had been of interest, the 
student who designated himself the leader, would start the discussion 
by recalling the incident. The student's debated vrlth one another's 
point of view and "had to back that up" or "prove it", at the request of 
others. The topics often strayed from the original thought, but there 
was no attempt made by the Consultant leader to bring the group back. 
He would answer arzy direct questions, but usually reflected the 
feelings of the group. 
In all of these sessions there seemed to be an attitude of 
interest in the subject matter and the opinions expressed by others. 
The sessions of the Student-Centered and Consultant groups were well 
attended although not checked as in the authoritarian method. 
CHAPI'ER IV 
S~lARY, CONCLUSIONS AND SUGGESTIONS FOR 
FURTHER RESEARCH 
A. Swmnary 
In this experimental study, observations and measurements have 
been made of the three groups of the freshman class in the orientation 
course, Personal Adjustment, in order to determine i'That effect the 
various types of leadership have upon learning. The Student-Centered 
and Consultant types of leadership techniques were used to promote 
situations in which the responsibility for group activity and 
discussions were given to the students. The Leader-Centered Technique 
was a situation where the responsibility was completely in the control 
of the leader. 
The results of the experiment of the three groups, more fully 
described in Chapter III, suggest that the learning process and the 
amount of learning is not significantly different to a greater or 
lesser degree under a:rry one particular type of leadership. All groups 
felt that there were opportunities for participation and time to reveal 
personal opinions and experiences. The permissiveness within the groups 
and by the leader was evaluated by seventy per cent of the students who 
participated in the evaluation procedures, as having a desirable effect 
on their performance. The leader was accepted by all groups and there was 
-36-
37 
no evidence of non-acceptance or tension toward him or fellow-students. 
The majority of students felt that they had participated in the 
discussions and from the results there was a high amount of interaction 
between the leaders and the students. All groups seemed to feel that the 
course and subject matter was helpful to them and their classmates in 
adjusting to college life. It can be noted that there was evidence of 
individual growth in all groups regardless of the type of leadership. 
It is generally agreed that human behavior is difficult to predict and 
that the evaluation forms can be used as indicators rather than as 
conclusions. 
The Student-Centered technique enabled more students to be an active 
part of the group. The Consultant brought forth a great deal of discussion, 
but a few students consistently did not enter into the discussion, there-
fore it appears that even though there is greater freedom and no 
limitation to the choice of topics, many students do not feel a part of 
a student-controlled atmosphere. 
B. Conclusions 
1. There was no significant difference in the degree of learning, 
as measured by the examination results, under different types of leader-
ship. 
2. There was no significant difference in the degree of change of 
attitudes and feelings among the three groups. 
3. Students expressed the preference for the Student-Centered 
teaching procedure. 
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4. Under Student-Centered leadership more students participated 
. . . 
than in the Consultant and Leader-Centered atmospheres. 
5. More students felt that they had revealed personal experiences 
under a Consultant leader. 
6. A larger munber of students, in all the groups, felt that they 
learned more about themselves, and their own behavior, and the behavior 
of others. 
7. All three groups agreed that" a 1no credit 1 course discourages 
one 1 s interest. 11 
8. The students who experienced the Student-Centered leadership 
felt that 11the quizzes were of little value" to a lesser degree than 
those students who experienced Leader-Centered and Consultant leadership. 
9. lbe more informal the class me~tings were, the greater the 
participation, than in the formally organized class meetings. 
10. No group showed any negative change and therefore the type of 
leadership Which was ineffective cannot be determined by th£s study. 
11. The manner of selecting the groups did not have any effects on 
the results or activity within the groups. 
12. Individual growth was noticeable to a greater extent in the 
Student-Centered group as compared to the student and leader dominated 
groups. 
13. The personality of the leaders had a positive effect upon the 
students. 
1.4. The range of feelings as expressed on the evaluation forms 
:showed a similarity between all three groups. 
39 
c. Suggestions for Further Research 
1. The mnnber of students involved in this study was too small to 
be conclusive in these findings. A similar program should be plarmed 
for an entering freshman class ttnder the same selection basis. 
2. The results of the evaluation forms are limited due to the 
insufficient number of participants. All students who are involved 
in this type of study should be a part of the final source of securing 
information pertinent to the study • 
3. If a similar study is to be conducted in the future, one credit 
hour or more, depending upon the school's policy, could be given. 
A comparison of the examination results and the attitudes of this group 
could then be evaluated with this study. 
\ 
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APPENDICES 
' 
GROUP: 
LEADERSHIP: 
ATMOSPHERE: 
LEADER-CENTERED 
DISCUSSION: 
COMMENTS: 
STUDENT-CENTERED 
DISCUSSION 
COMMENTS: 
INTERACTION: 
CONSULTANT: 
DISCUSSION: 
COMMENTS: 
INTERACTION: 
APPENDIX A 
OBSERVERS' CHECK LIST 
LEADER: 
APPENDIX B 
Personal Adjustment 
Section C Topic 
Achieving Efficiency ~ College 
Discussion Items: 
1. ~~t is good about a college time schedule? 
2. Are the conditions of study important? 
3. How can I improve my reading? 
4. I would like to have an excellent vocabUlary. 
5. If I'm interested in it I'll do o. K. 
6. What every college freshman should know about the use of the 
library. (Readers • Guide, Ed.uc. Index. , etc. ) 
7. Everyone's life is affected by habits. 
8. Habits influence mental health. 
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9. Are there same basic principles for establiShing good habits? 
' 
APPENDIX .p 
PERSONAL AD JUS TI!JENT 
I. Indicate whether the following statements are tru~ or false: 
l. Th~ wcrd "rationalization11 in spite of its relationship to the 
word rational cl.o!is not refer to straight thinking. 
2, IdentificA-tion is the result of the formation of a bad ha~it, 
3. Daydreaming, in and of it selz~ is a cause for \.'orry . 
4. Emotien is a detriment to thinking when it becomes primary. 
5. All propaganda is bad. 
"· The nt estimonial techniqueu of propaganda makes an appeal to 
the desire of people for the security that is afforded hy 
conformity. 
7. The wAin advantage of pooling ideas is due to the f act that the 
majority is ahrays right. 
8. The person who does not think straight is not necessarily one whp 
does not act ~ 
9. Thinking i s mental activity involving language li>r imagery or both. 
10~ Anger or fear may cause digestion to cease. 
ll. William James and Carl Lange are responsihle for the emergency 
theory of emotions , 
12. The endocrine glands are ductless ~lands. 
13. Even tqday many people are reluctant t~ consult psychiatrists. 
14. Sublimation is not particularly effective fer young people in the 
control ~f sex drives. 
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15. Sublimation is merely R pa rticular kind of substitution . 
17. 
18 . 
In the human personality, the physica l mental and emoti-Jnal 
. t • t l . t ' J are ln 1.rr.a e y lr..J erdependento 
Talking your way out of things is a sign of menta l c::f'iciency , 
Anger is contagi ous . 
The prc·bl em of emotions is not so much one of controlling them 
as of preventing them. 
20 , Fr.ar in alJ. i~S forms has a dir ect phys ical effect . 
21. Thought does not necessarily lead to s ucc e ssful acti7ity . 
22 . A subje ctive evaluation of the hypotheses should be made before 
t esting them in the actual situation , 
23 . Thi nking ~nd wi srlom a r e synonymous . 
24. Language ir,c r cafie s p e r ception . 
25 . Prejudice is a n asset i n mental efficiency . 
Z6. Knowledve of "mob psychology " will serve as a prctection against 
the band- wagon t echnique . 
27 , Intellectual efficiency i s a p roduct of straight thinking , 
28 , Sl cgans Ar e use d by many p eople a s a substitute for thinking . 
29 , Tension- toler ance is d eve loped by building up the habit of 
directly attacking problf.:ms . 
JO , Ther e is gr eat er nee~ for clea r thinking in a c emocracy . 
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II, What methods ef contrelling ~ can you suggest? 
III. Ment i on four things that can be done t o r educ e ~r even eliminate w~rry. 
IV. What are some ~f the f actors inTolved in thinking? 
I I 
v. Discuss one of th e foll o1-r.Lng : 
a, 
~. 
c, 
Wi se_om r equires eva1ug.tion anri insig!'lt , 
The cQnc ept ef emotion 
Steps in the ~evelopment ~f sympathy 
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APPENDIX D 
PFllSONAJ~~DJUSTMENT - EVALUATION 48 
Please rate the questions listed below by circling the number that corresponds 
.th the evaluative comment you feel is most appropriate . 
1. A verx considerable extent 
2. A consider able extent 
3. A mod erat e extent 
4. A minor ext ent 
5. No extent 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
l 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 ~ 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
l 2 3 4 5 
l 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
l 2 3 4 5 
1 2 3 4 5 
this course has affected your philosoohy of life? 
this course has affected your clas s!'Ilates: philosophy of life? 
y lU are well inte ~rated and gca::i.. w:i.se:' 
your classmat es are well intes:. -r(. , , .- :~ and goal wise? 
your have rt::ceived a bet ter understarlding of your own behavior? 
your classmat r3 s have r eceived a better understanding of their 
behavior? 
this course has influenced your own emotional control? 
this course has influenced your classmates 1 emotional control? 
these sessions have aided in making the adjustment in college life? 
these s essions have aided your classmates in making the adjustment 
in college life? 
you participated in class? 
your classmates participated in class? 
you revealed any per sonal experiences? 
roup olass~~t ew r evealed any persona l experiences? 
this ~ourse pas favorably influenc ed your study habits? 
this course Mas contributed to an unders t anding of your personality? 
this cour~q ~as contributed to your ~apacity to a ccept the 
personali~y traits and charac ::. eristj_cs of ycur f:r.·i ends? 
your cont~iPl.+tions wer e acc epted? 
your clas ~ma~ q s! contributions were ac cepted? 
. . 
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' o what extent do you feel that;_ (continued) 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
you v1ere too persona l in the dis cussi ons? 
your classma t e s were too personal in the discussions? 
the classroom atmosphere was p ermissive? 
the l eader stimula ted you to do some thin~ing on your ovm? 
the l eader was idealistic and moralistic? 
the leader dominated the classroom discussion? 
the leader appreciated a sense of humor? 
the le nder was practical. and realistic? 
the _eader ~howed an und erstanding and open-mindedness to class 
co:r::nne::1ts? 
the l eader allowed the discussion to stray from the main topic 
und er discussion? 
the l ea der displayed a s ens e of humor? 
the quizzes vier e of va lue? 
a "no credit" cours e discourages your e fforts? 
writ ten ass i gnments we re of va lue? 
Please note th e name s, in order, of the two people that you would like to work 
with on a connr.i tt ee or group proj ect?· 
lst choice 
2nd choice 
APPENDIX E : 
Section 
1. During this semester five freshman groups have taken Personal 
Adjustment. Your instructors have used different teach:lng 
techniques with each group. 'lhese techniques are described below. 
After reading the three described check the one which appropriately 
identifies the teaching procedure followed in your group. 
A. Instructor dominated ·class sessions, the material was pr;-esented 
formalized-lecture method, student 1 s opportunity to participate 
restricted and not solicited. The scope of the subject matter 
covered by the instructor ll'ith:in well-defined bounds suggested 
by the course text._--'------
B. Instructor assumed eubordinate roleJ students dominated class 
sessions, .frequent]Jr leading discussions into channels of their 
choice. Classroom climate extremely free and permissive. ___ _ 
c. Instructor's role that of class leader, encouraging and 
soliciting active participation of students in class discussion 
of varions topics. Discussions kept within reasonable bounds. 
Same general. understandings arrived at by wq of contributions 
of instructors and students. ______ _ 
2. I£ you feel that none of these describe the teaching procedure used 
in your group indicate in a few sentences the sort of procedure 
used a 
